
www.europlat.org

Highlights in this edition:

EUROPLAT and ECP
Don’t register yet!!! See page 5.

 The abstract submission deadline 
for ECP 2011 is the 31st of 
December. Don’t miss it! 

Visa 
Before you plan any further, 
please check whether you 

need a visa to att end 
the conference 

in Istanbul, Turkey.
 

Timesheets
Please submit a ti mesheet for 

the ti me spent working on 
the project as soon as 

possible.

Christmas Greeti ngs 
We would like to wish all 

partners a Merry Christmas. 
Let us hope that the New Year 

will see the network 
conti nue growing.  

Page 3: Beyond the basics: Supporti ng students’ vocati onal choices ...   

Page 4: The impact of psychology in management studies. 

Page 6: Teaching stati sti cs: What’s wrong with maths?

1

The turn of the year allows us to summarise what we have 
achieved so far as well as to make plans for the future. In 

June all EUROPLAT partners met for the fi rst ti me in Edinburgh. In 
October the project celebrated the fi rst year of its life. Among other 
things we have managed to build and develop the website and 
complete the fi rst of three research projects (for report update see 
page 2).  In the coming year we will have a chance to meet again in 
Istanbul to discuss psychology educati on and plan ways of moving 
EUROPLAT forward.    
  
However, to have a vibrant European network that is useful to the 
psychological community, each individual partner needs to develop 
nati onal relati onships and encourage sharing of teaching and 
learning resources. So, in additi on to meeti ng in Istanbul we should 
all be contributi ng to each of the workpackages, where York can 
provide support and guidance.  

On a positi ve note, we can be proud of the progress we have made 
so far. Over forty associate partners have joined the network and 
we are confi dent that this number will rise. The strong foundati on 
has been laid, and we can build on it and see the project fl ourish.  
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Innovati on in the teaching of psychology in higher educati on in the EU 
Peter Reddy, School of Life and Health Sciences at Aston University

The fi rst EUROPLAT research report, on the 
state of innovati on in learning and teaching in 

psychology across the EU, will be available shortly. 
Reviewing innovati on across so many countries and 
universiti es is a challenging task and although the 
report has not captured everything it nonetheless 
lays down a benchmark which we can use to 
measure progress later. It also makes interesti ng 
reading.  

To begin, a questi onnaire was sent to EUROPLAT 
partners asking about the use of technology, the 
focus of teaching, and factors infl uencing change 
in teaching, ending with a free response secti on to 
describe current innovati on.  

The development of scholarship emerged as a key 
focus with the teaching of theory, research methods 
and research fi ndings all seen as important along 
with academic skills such as criti cal evaluati on 
and academic writi ng.  Rising student numbers, 
technical change, and the need to fi nd research ti me 
were factors driving innovati on, suggesti ng rather 
pessimisti cally that saving ti me and money was 
more important than raising quality. The innovati ons 
described in the free response secti on were more 
opti misti c however, showing teaching innovati ons

rooted in care for students’ academic, personal and 
professional development. 
 
The questi onnaire was followed by a review of 
recent publicati ons in learning and teaching in 
psychology that identi fi ed 56 arti cles, mainly from 
the two specialist journals, Psychology Learning and 
Teaching and Psychology Teaching Review.  Both 
are UK based and research from Britan dominated 
the review, something it is hoped will be challenged 
soon by EUROPLAT members.  

A themati c review of content generated 120 codings 
to 16 themes, the most frequent themes being 
teaching acti viti es, constructi vist learning, and 
assessment. Results are discussed in relati on to the 
changing EU higher educati on context including 
growth in numbers, demands for accountability 
by governments, students and employers and the 
percepti on that university educati on may be an 
engine for economic growth.  

The implicati ons for the future importance of quality 
in learning and teaching are discussed and further 
EU opportuniti es for the disseminati on of innovati on 
are advocated.  

Core partners’ management meeti ng 
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The fourth core project partners’ meeti ng was 
held in Lisbon on the 3rd of December. The 

core partners from York, Aston, Lisbon, Salzburg, 
Vaxjo, and Ankara att ended the meeti ng 

to discuss the progress of the project and 
the plans for the future. Meeti ng minutes will be 

available soon in the EUROPLAT publicati ons 
secti on of the webpage 

www.europlat.org/publicati ons_1.htm. 

www.europlat.org/publications_1.htm
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Beyond the basics: Supporti ng students’ vocati onal choices and 
employability skills through formal coursework

Anthi Louti sou-Ladd, 
Department of Psychology at the University of Cyprus 

yet related functi ons:

(A) Supporti ng career planning and decision making 
 
Career choice is a complicated task and requires 
knowledge, skills and self-awareness. Psychology 
students face at least two unique challenges in regards 
to career choice. First, psychology is a diverse fi eld 
of study off ering a variety of career paths matched 
by few others (Sternberg, 2006). This variety can be 
both a blessing and a challenge from a career choice 
perspecti ve. Second, while many psychology students 
enter university hoping to become professional 
psychologists, in some countries such as the UK, 
only a small percent of them will actually go on to 
do so (Lantz et al, 2008). Psychology instructors are 
in an ideal situati on to support students in reaching 
career decisions. On one level, they can strengthen 
an awareness of the pragmati cs of psychology and of 
various career paths, as recommended by Dillinger & 
Landrum (2002). This can be achieved through lectures, 
group discussions, assigned readings, informati onal 
site visits, and guest speakers. On another level, 
instructors can help raise students’ self-awareness 
about their values, career preferences and interests, 
and strengths and limitati ons as recommended by 
Super and Thomson (1979). Eff ecti ve teaching methods 
to raise students’ self awareness include protected fi eld 
experiences, weekly refl ecti ve journals, and instructor-
guided exercises.

University of Cyprus, New Campus Nicosia

(B) Fostering development of employability skills and 
skills necessary for graduate school admission

From a learning theory perspecti ve, students need 
to be taught these skills (e.g. preparing a curriculum 
vitae, writi ng cover and thank you lett ers, interviewing, 
communicati ng with prospecti ve employers, working 
in teams, presentati on skills etc). Instructors can 
structure and model the development of these 
skills through lectures, rubrics, samples, and guides. 
Towards the same goal, they can guide and support 
students to search autonomously for and secure a fi eld 
placement.

(C) Encouraging the applicati on of theoreti cal 
psychological knowledge to real world experiences

Helping students integrate their theoreti cal knowledge 
about psychology with real world experience during a 
fi eld experience or work placement of limited scope 
and ti me can be an eff ecti ve way towards experienti al 
learning. Instructors can also implement weekly 
reacti on journals which allow for connecti on between 
theory and applicati on of psychological knowledge. 
 
Challenges for the Instructor

The instructors of such courses should have the ability 
to address a diverse student audience with diff erent 
career goals and at diff erent career development 
stages. Such courses tend to be more ti me intensive

 
Helping psychology students defi ne and 

successfully support their career path 
is essenti al for any department. Most have 
traditi onally relied on informal academic 
advising and career services for this goal. More 
recently, many departments have formalised 
the vocati onal development and preparati on of 
psychology students through fi eld experience 
or career preparati on type of courses. These 
courses typically have at least three disti nct
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for the instructor and typically require establishing and 
maintaining a network of professional and community 
partners. Instructors with clinical training may fi nd 
that implementi ng their clinical skills helps to manage 
students’ career stress and support their personal 
refl ecti on and development. 

Conclusions

Formalized courses that focus on the career 
development of psychology students can be eff ecti ve 
in increasing pragmati c knowledge and formulati ng 
percepti ons about career paths (Loutsiou-Ladd, 2008). 
Further, they typically allow for the implementati on of 
creati ve teaching methods and experienti al learning, 
for more individualised contact with students and for 
bridging the gap between academia and community. 
Helping psychology students fi nd their way and make 
career choices that they can support is priceless.  

Author: Anthi Louti sou-Ladd, Psy.D., is a EUROPLAT 
partner from the Department of Psychology at the 
University of Cyprus located in Nicosia, Cyprus, where 
she is the Director of Clinical Training. Anthi is a 

licensed clinical psychologist in Cyprus and Colorado, 
USA. Her primary teaching interests include 
professional training, clinical supervision, behaviour 
analysis, and supporti ng students’ vocati onal 
development. Among other courses, she developed 
and teaches a required course ti tled “Applicati ons of 
Psychology and Field Experience” off ered to 3rd year 
psychology students at the University of Cyprus.
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The impact of psychology in management studies 
Ingo Bildstein, Insti tute of Entrepreneurship 

at the University of Liechtenstein

In the industrial economy workers contributed their 
brawn, but nowadays experts’ brainpower is the 

most important source of competi ti ve advantage for 
human capital organisati ons. As Peter F. Drucker put it 
in 1999: “The most valuable asset of the 20th-century 
company was its producti on equipment. The most 
valuable asset of the 21st-century insti tuti on will be its 
knowledge workers”. Further proof for the importance 
of human resources in the knowledge economy is 
delivered by a certain Mr. Bill Gates, who once stated 
“Take away our twenty most important people, and I 
tell you we would become an unimportant company.” 
In today’s knowledge-intensive environment, it is 
impossible for a single person to know enough to solve 
increasingly complex and interdependent problems 
alone. Therefore,  knowledge work is oft en about
human interacti on; new knowledge is created and

shared by teams of experts. Collaborati on work is very 
improvisati onal – making it mandatory to perform 
it in close personal contact. In an att empt to further 
understand this important expert subpopulati on, 
world-leading consulti ng company McKinsey 
developed a fi ne grained classifi cati on scheme, which 
can be accessed online via link: htt p://whatmatt ers.
mckinseydigital.com/fl ash/collaborati on/. The 
homepage impressively proves the practi cal relevance 
of functi oning collaborati on work, since most of the 
knowledge worker categories shown are heavily 
dependent on solving none-routi ne tasks in iterati ve 
processes. Moti vati ng such professionals to deliver 
performance is at the heart of innovati on, which is 
the key to long-term organisati onal sustainability and 
growth. The underlying problem is the dominati ng 
“homo economicus” idea of man in business
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management, meaning that humans are simple income 
maximisers who are solely moti vated by extrinsic 
rewards. In the industrial economy, it was easy to

moti vati on, trust and sense of camaradeire – and not 
waving with a big pay cheque. Nevertheless experts 
are aware of their central contribti on to economic

determine individual contributi ons 
to tangible outputs. Hence carrot-
and-sti ck moti vati onal schemes did 
a good job in spurring individual 
work eff ort. Nowadays however, that 
moti vati onal approach is outdated 
and counterproducti ve, due to the 
intangibility of knowledge work in- and 
output. Today it is therefore rather 
diffi  cult to measure individual eff orts 
to group knowledge creati on and to 
allocate extrinsic rewards according to 
those individual contributi ons. 
At the same ti me voluntarily sharing 
knowledge with colleagues leads to 
the arising of a social dilemma: having 
some idiosyncrati c experti se always 
means gaining power and giving up 
valuable personal insights without 
adequate compensati on is irrati onal 
from an individual point of view. 
Many experts are thus (legiti mately) 
afraid that aft er putti  ng their personal 
experti se into a database, the empty 
shell is no longer needed and they will 
be fi red. Selfi sh team members might 
therefore not show full engagement, 
but free ride in teamwork. Fostering 
of non-reward-conti ngent voluntary 
eff orts thus becomes decisive

wealth creati on and they do want to 
have a share in company earnings, too. 
Hence social, intrinsic and extrinsic 
incenti ves must be balanced to a 
coherent whole. 

That should be an interesti ng 
occupati onal area for psychology 
graduates – of course some additi onal 
basic economic knowledge can’t hurt 
to gain access to human resource 
management departments – but 
speaking from my own experience, 
working in the business community is an 
interesti ng opti on to take psychological 
knowledge into acti on. However, 
knowledge someti mes fl ows very slowly 
between scienti fi c disciplines. As a result, 
many newsworthy research fi ndings 
from socio-cogniti ve psychology haven’t 
found their way into business schools 
and upper echelons so far.

Mastermind Drucker never explicitly 
picked up psychological considerati ons 
regarding knowledge worker moti vati on 
in his construct of ideas, but we already 
know that the knowledge age needs 
other moti vati onal approaches to its 
antecedent societi es. However, the

Author: Ingo Bildstein, EUROPLAT partner from Liechtenstein, was ranked #15 (out of 214 internati onal submissions 
from junior researchers and young managers aged 35 and under) in the Drucker Challenge 2010 with his executi ve 
summary ti tled Tackling the 21st Century‘s Most Important Management Challenge by Seizing Innovati ve 
Psychological Considerati ons to Boost Knowledge Work Results. He parti cipated in The Peter Drucker Management 
Forum, Vienna, on November 18th and 19th, one of the world’s premier management conferences.
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Ducker Management Forum, 
Vienna, November 2010

to avoid social loafi ng  and to boost voliti on to deliver 
outstanding work results. Key elements of knowledge 
work(er) moti vati on, are fostering of intrinsic

required incenti ve arrangement is sti ll fuzzy, indicati ng 
need for further research in the intersecti on of applied 
psychology and knowledge management. 

Do not register for ECP yet! 

EUROPLAT has secured an agreement with the ECP for free entry for EUROPLAT 
partners to the fi rst two days of the ECP conference in Istanbul during July 2011.  

The EUROPLAT Annual meeti ng will take place prior to and during ECP. 

Registrati on, travel and accommodati on details will be sent out to partners in January.  
However, in the meanti me, please keep the 3 to 6 July 2011 free to att end the event.
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TEACHING PRACTICE
Teaching stati sti cs: What’s wrong with maths? 

Anna Lewandowska, EUROPLAT Project Offi  cer   
at the University of York

Stati sti cs is a required part of all psychology 
courses; however menti on of the world ‘stati sti cs’ 

gives many students the creeps. The reason is that 
stati sti cs is inevitably associated with maths and 
mathemati c calculati ons. This only makes the case 
worse for students choosing to study psychology for 
its humanisti c values as they are oft en surprised to see 
such a strong focus on stati sti cs within the curriculum.  
A study by Ruggeri, Dempster, Hanna, and Cleary 
(2008) reported that only 46.7% of undergraduate 
psychology students were aware of the stati sti cal 
element of the course indicati ng that this lack of 
knowledge results in students not seeing the relevance 
between stati sti cs and a the discipline of psychology. 
Moreover, the fear of maths causes high levels of 
anxiety among students which may in turn hinder their 
ability to learn.

There is much debate among academics over how 
much maths stati sti cal teaching should contain. 
Some argue that the ability to perform mathemati cal 
calculati ons in a modern, computerised world is 
needless since it has nothing to do with teaching 
students stati sti cal thinking (Seabrook, 2005) and 
does not reduce maths anxiety (Field, 2010). Dancey 
and Reidy (2004) stress the importance of conceptual 
teaching of stati sti cs as it serves as a platf orm to 
understand mathemati cs. However, the ability to use 
formulae and perform calculati ons does not translate 
into stati sti cal competency if it does not include the 
ability to reason and think (Rumsey, 2002). Others 
claim that even though students may survive using 
stati sti cal soft ware packages, it is desirable that they 
are capable of summarising and exploring data by hand 
if necessary (Mulhern and Wylie, 2005). In a way both 
sides are right. The ability to think logically has nothing 
to do with using complicated formulae that are hard 
to memorise and diffi  cult to understand. On the other 
hand, some level of mathemati cal competency seems 
needed so as not to feel totally dependent on soft ware 
packages. But the true problem lies beneath. 

First of all we should ask what is so wrong with maths 
that there are advocates who advise to skip teaching it 
altogether. According to Field (2010), 43.8% of students

admitt ed that they liked hand calculati ons and the 
majority thought that “learning by computer was 
cheati ng” (Field, 2010, p.155). Do we skip teaching 
biology because at a more advanced level we need 
to deal with phenomenon one cannot see with a 
naked eye? In fact, I was always envious of my fellow 
colleagues who were good at maths as they clearly 
could have it all, if only they wanted to. Aft er all 
the knowledge of maths does not prevent one from 
enjoying and understanding the writi ngs of Virginia 
Woolf or Samuel Beckett  whereas an absence of maths 
can close doors to professional development in the 
sciences. In my psychology fi rst year, during one of the 
fi rst logic seminars, I asked myself with bewilderment 
‘so you (whatever impersonal you I might have referred 
to) waited 12 years of my schooling only to teach 
me, how to think logically now?.’ I was bemused. 
Nevertheless, I remember the pleasure of analysing 
arguments put in sentences in terms of them being 
true or false, even if they were as simple as: ‘If it rains, 
the ground will get wet’. The point here is: the way to 
teach stati sti cs is not by avoiding teaching maths since 
maths teaches you how to think logically. The way to 
teach stati sti cs is by starti ng to teach logic which shows 
how to reason, argue, and conclude, then move on 
to teaching maths which in essence does the same as 
logic, only using symbols instead of words. If we start 
teaching students to reason that if p then q, we will 
fail, but if we teach them to reason ‘if this then that’ 
or ‘if not this then that’ they will have every chance 
to succeed (Marciniak, 2005). But this teaching needs 
to start early in the educati onal process. Ulti mately, 
wouldn’t the best ti me to teach reasoning and 
forecasti ng be “when a child who is about to go to bed 
asks the questi on: Do things exist even if we don’t look 
at them?” (Maciolek, 2009).

Teaching stati sti cs is not straightf orward because it 
does not simply rely on memorising and reproducing 
material but on interpreti ng data and reasoning 
from variables which may be scant or confl icti ng. A 
lecturer also needs to overcome students’ anxiety and 
resistance to learning material which students perceive
as not relevant to their chosen fi eld of study.
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How can the teaching of stati sti cs and research 
methods be more eff ecti ve? One way, recommended 
by many authors, is the use of humour and teaching 
through humorous analogy (Field, 2010; Zeedyk, 
2005). Zeedyk reports that teaching through analogy 
is eff ecti ve because “it ti es common experience 
to a stati sti cal concept, which gives that concept 
relevance and meaning for students” (p.101). On top 
of that teaching using humour reduces stress and 
anxiety, increases att endance and thereby improves 
understanding, makes a course more interesti ng and 
improves recall of informati on. It also humanises a 
lecturer hence building bett er bonds between the 
lecturer and the audience (Ibid.).

Another way to enhance stati sti cal understanding and 
competency is by integrati ng lively examples from 
youth culture, newspapers etc., and real life scenarios 
into teaching and, in that way, endorsing with the 
principles of acti ve learning and problem based 
learning (Wiggins and Forrest, 2004; Wiggins and 
Burns, 2009).

Using stati sti cal soft ware packages (e.g. SPSS) is 
commonplace when teaching undergraduates. 
Although the ability to operate soft ware packages 
and analyse data using them is important, the 
computati onal competence does not always go hand 
in hand with the understanding of stati sti cal concepts. 
To improve understanding Nabi and Rogers (2009) 
required students not only to submit hard copies but

to explain in their own words the outcome of the 
data analysis through the use of screen recorders. 
This allowed Nabi and Rogers to discriminate bett er 
between high ability students as well as to pinpoint 
areas of misunderstood concepts. 

Last but not least a word about teaching stati sti cs to 
postgraduate students.  At this level students have 
usually completed some stati sti cal training and the 
best way to uti lise and integrate that knowledge is to 
design assignments where student can learn through 
teaching. For example, writi ng a stati sti cal chapter for 
younger students enables acti ve and deep learning 
as opposed to passive and surface learning (Bourne, 
2008).  Benware and Deci (1984 cited in Bourne, 2008, 
p.43) show that students learn more eff ecti vely when 
they are expected to teach what they themselves have 
learnt. In contrast, their learning is more superfi cial 
when they are expected ‘only’ to be tested on the 
material.        
  
Students without a background in logic and well-
developed criti cal thinking skills, may well shy away 
from maths and stati sti cs. The challenge therefore 
in teaching stati sti cs, which is multi -levelled, lies in 
helping students to take ownership of their learning 
process and to support them in developing skill in 
the basic building blocks underpinning stati sti cs . This 
will also increase their competency not only in the 
university but will employ them with skills useful in the 
‘real world’. And that is the overall aim aft er all.       
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Innovati ve Partner stories within the fi eld of teaching and curriculum

Improving students’ academic 
competencies through research 

Valeria Negovan, Faculty of 
Psychology and Educati onal Sciences 

at the University of Bucharest

Students at the University of Bucharest are being 
given extra opportuniti es to develop their research 

skills by undertaking research under supervision
in place of two of their traditi onal seminar courses, an 
educati onal and a learning psychology course.  

Small groups of students took a sample of data from 
a global project sample and analysed and presented 
the results at a real or simulated scienti fi c event.  This 
was under specialised supervision and provided the 
students with a sti mulati ng context within which to 
practi ce scienti fi c and academic methods of thinking 
and working.  

We noti ced that students involved in these acti viti es 
show a more mature, focused and concrete atti  tude 
towards concepts than those who preferred
traditi onal seminars. 

Reforming the university 
system in Greece.

Spyridon Tantaros and Elias Besevegis, 
Department of Psychology 
at the University of Athens

 

 

There is a lot of discussion going on in Greece about 
the need to reform the university educati onal 

system. In this context, the Department of Psychology 
of the University of Athens has completed the reform 
of its programme of studies, which is a major step to 
the preparati on of future psychologists in Greece. 
 
In this respect, students who obtain the Bachelor’s 
Degree have to a) successfully complete an increased 
number of courses on psychology and other relevant 
modules (208 ECTS), b) complete an increased number 
of hours of supervised practi ce in various setti  ngs 
(14 ECTS), c) follow a newly introduced preparati on 
seminar for their dissertati on (3 ECTS) and, d) write 
a dissertati on, based on an empirical study that they 
conduct during the last year of their studies (16 ECTS).  

With the experti se of the faculty members and the 
support of advanced technological equipment, this 
program will help the department adapt to the highly 
demanding educati onal environment. 

www.europlat.org

If you have a suggesti on, can think of bett er ways of doing 
things or would like to comment on anything, 

please feel free to contact us. 

Anna Lewandowska
EUROPLAT Project Offi  cer
Tel: +44 1904 323188
a.lewandowska@psych.york.ac.uk

Annie Trapp
EUROPLAT Project Lead
Tel: +44 1904 433156
a.trapp@psych.york.ac.uk

Nick Brennan
EUROPLAT Project Manager
Tel: +44 1242 604453
n.brennan@psych.york.ac.uk
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